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This paper identifies the major reasons why Fine and Applied Arts 
Education has not been able to produce enough manpower or serve as a 
catalyst towards developing manpower in other disciplines and economic 
sectors in Nigeria. Problems highlighted through the discussion on human 
resources development open avenue for comparative studies on the sources of 
human and economic development of certain countries. Emphasis is placed 
on Vocational and Technical Education and the consequences of failure to 
include Fine & Applied Arts early enough into programmes designed for 
manpower development. While advocating for innovative learning, the author 
seeks other approaches to re-orientate artists, art educators, curriculum 
planners and government policy makers. Manpower Forecasting Approach and 
Training, and Retraining for Manpower Development arc discussed. It is 
recommended that both State and Federal Government should resuscitate and 
add more to the Vocational and Technical Centres in the country. They 
should also train, retain and encourage talented artists and art educators to stay 
in their jobs. 

Introduction 
The time has come when it may be uneasy to dismiss with ignominy the importance of Fine and Applied 

Arts Education in general education and technological advancement. While one may be justified to assume that a 
nation's manpower development is possible without the creative subject which everybody recognizes as 'Fine 
and Applied Arts' or simply 'Fine Arts' or 'Fine Art' or 'Visual Arts1 or 'Art', it is equally justifiable for a Fine 
and Applied Arts teacher to educate any one who is yet to be visually literate. 

History has it, according to Okeke (1979:100) that Benin artists were pioneers and indeed the earliest 
transitional artists of Nigeria. The Oba's patronage was important for the development of Benin Court art since 
Ogiso. They had reached such high level of attainment in their art and craft that they easily, apparently, and 
effortlessly made the new experience their own. Although the first Christian missionaries were said to have 
arrived at the Bight of Benin in 1473, it was in 1842 that the church-schools, which had influenced the new 
artists, were more permanently established. By 1897, the city of Benin was already a veritable museum and 
outstanding centre for art and culture. 

If it is true that the totality of peoples' ways of life and aspiration is known as their culture, then the 
custodian of such aspiration and way of life which is Fine and Applied Arts, becomes a necessary tool for 
encoding and decoding what people generally call culture. 

According to Connant and Randall (1963), art would have no significant place in education unless it had 
a place in the lives of everyone. Hausman (1970) in support of Connant and Randall, conceives visual art as 
seeking to educate for knowledge, understanding and application of aesthetic dimensions in any experienced 
visual forms. Mindful of the significance of art to education and society, the West African Examinations 
Council (1985) has spelt out in clear terms the objectives of the syllabus for Fine Art at ordinary level. The 
syllabus is intended to provide candidates with the opportunity for aesthetic, emotional and visual development 
through creative activities. It also includes the correlation of the usefulness of art in the other subject areas and 
in everyday life of the individual and the society. This last statement has the undertone of manpower 
development in Fine and Applied arts and in other related subjects. 

The significance of the observation above has curriculum implication of the National Policy on 
Education. Although Fine and Applied Arts Education should start from childhood, one should be conscious of 
the establishment of this vocation in the occupation of the family within almost every cultural milieu. However, 
this vocation has almost been eroded from the family through education, civilization and rural-urban migration. 

 

Objective of this Paper 
This paper identifies the major reasons why the impact of Fine and Applied Arts Education has not 

been felt in manpower development in Nigeria. This, being the bone of contention, opens avenue for 
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identification of problems or hindrances and necessary solutions through comparative studies of art models in 
other recognized countries, curriculum design and implementation through National Policy on Education. 

Human Resources Development 
Manpower development for Fine and Applied Arts Education personnel is very important because such 

personnel, like in any other discipline, are regarded as nation builders. A teacher is a resource person and he is so 
identified if he continues to uphold the standard of his profession. According to Hassan (2003:181), a teacher 
continues to be relevant if he continues to develop himself intellectually so as to be able to assist the students to 
achieve intellectual development. To buttress his statement, Akinpelu (1981) writes that: "A teacher can never 
truly teach unless he is still learning himself. A lamp can never light another lamp unless it continues-to burn its 
own flame." This statement suggests that the teacher must always acquire skills that are current at any point in time 
if he is engaged On active service. This implies that learning must go on in the head. Feher (2003) has stated 
that: 

While affective factors, as well as social context and physical environment, play 
important roles in the process of learning, the ultimate act of acquiring 
knowledge goes on in the head of the individual. Something changes in the 
brain/mind of the learner, (p.l) 

Feher goes further that to explain this conceptual framework that the change in thinking is the hallmark of 
learning. When individuals interact with the physical world, their experience gets incorporated into their 
thinking in two ways. In some circumstances, the information from the outside world augments, but does not 
conflict with the individual's prior knowledge. Here, there is a realisation that thinking leads to knowledge 
while knowledge leads to discovery. Such discovery leads to creative learning which is essential to all forms of 
learning be it science, humanities or other subjects. The concept 'creative learning' has been current for about 30 
years according to Knoll (1982:50). He stressed further that it has paved way for creativity in schools and has 
sought to propagate it as a general educational objective. That was still called simply "guidance on 
self-occupation" and the way to "self-discovery". The Polytechnic, Ibadan established Vocational Skills 
Improvement. Unit (VSIU), which was quite welcome to an underdeveloped nation struggling to survive 
within a conglomeration of natural God-given resources such as cash crops, timbers, cattle, cotton, oil and other 
mineral resources in the then Oyo State. The Vocational Skills Improvement Unit was established in 1973 for 
the purpose of: 
(a) organising part-time evening classes, part-time day release, part-day release and/or full-time 

. vocational training for upgrading the skills of apprentices, artisans and craftsmen; 
(b) Improving the economic and social  standards of people in rural areas through meaningful 

interactions with them in the field of agro-industrial pursuits, involving improved inputs, and 
appropriate technologies. (p3). 

The project was terminated prematurely. Why? 

Ghana as a Model of Art Development 
Another part of the world where programme like that of VSIU is practised is the University of Science and 

Technology, Kumasi, Ghana. The Technology Consultancy Centre was created for this purpose. Powell (1975:35) 
has emphasized the inclusion of Faculty of Art Production Units. At the Technological Innovation Fair held in 
Belgrade in September 1975, the Ghana stand arranged by T.C.C. was named among the best three of the 
Exhibition, the other two being the stands of India and Holland. This shows that Africa has a great potentiality 
and without mincing words, Nigeria could perform better if her human and material resources arc pulled together. 
What interests one most is the activity of the Faculty of Art Production Units. They include the Weaving 
Production Unit and Ceramics Production Unit. Below is the table of Ceramics Production Unit. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 



Table 1: Ceramics Production Unit - Sales and Costs 
Month Sales £ Costs £ 

January, 1 975 434.00 273.48 

February, 1975 299.00 499.60 

March, 1975 448.50 368.69 

April, 1975 263.70 421.64 

May, 1975 493.00 524.24 

June, 1975 967.00 599.01 

TOTALS 2,905.20 2,686.66 

Source: Annual Review, No; 3. 1974 - 75, U.S.T. Kumasi, Ghana, p. 36 
This example can serve as a projection toward other aspects of Fine and Applied Arts, even, in  
Nigeria. 

The question is, why is ii that Fine and Applied Art is never mentioned among other 
disciplines involved in projects such as VS1U just explained? It is now time to face reality if creative 
learning will have its place in manpower development. Following the example of Japan's post second 
world war development, Nigeria can face a greater challenge by using her engineers, artists, 
technicians and artisans to produce a Nigerian car or vehicle. This observation has prompted the 
author of this paper to seek another approach that can help re-orientate the artists, art educators, 
curriculum planners and government policy makers. 

The Manpower Forecasting Approach 
Thompson (1981:131) has described the manpower forecasting approach as a method which 

involves an analysis of the skilled manpower requirement of the economy from which calculation may 
be made of the quantities, kinds, and levels of education required to meet these requirements. The 
implication of this method is that it becomes easy to know the required manpower for a number of 
crucial employment categories and the length and kind of education required for each category. 
Thompson (1985:135) has observed that this approach, though unknown previously, was in its infancy in 
the early 1960s and has passed through a number of stages of development. This author has  
cursorily warned that: 

Even if it were possible to forecast manpower needs more precisely, there would remain the problem 
of ensuring an appropriate supply. It is here that the   economic   planners   are   at  their   
weakest   and   that  the   potential contribution of the educationist is the greatest, (p. 139) No 
wonder, wastage rates from educational institutions are commonly very high in Africa. 

This could be traced to long-term training of personnel and short-term service before retirement. 
Cetron and Appel (1984:27) have listed the projected occupations in Art against the year 1990 as 
stated below: 

Table 2: Jobs of the Future (Prediction for Artists in New York) 
S/N OCCUPATION TITLE SG FG E/T 

1. Graphic Illustrations   X 

2. Illustrators/Commercial Artists  X X 

3. Medical Illustrators   X 

4. Fashion Designers   X 

5. Industrial Designers X  X 

6. Interior Designers   X 

7. Layout Designers   X 

8. Museum Display Artists   X 

9. Photographers   X 

10. Pottery Workers   X 

11, Art Critics   X 



12.     • Floral Designers   X 

13. Historic Restorers   X 

14. Producers   X 

15. Taxidermists   X 

KEY 
SG Slow Growth; 
FG        - Fast Growth; 
E/T Education & Training. 

From Table 2, one can observe that all the projected occupations require education and 
training. Illustrators and Commercial Artists are demanded more than Industrial Designers. It may 
be that the public and industrial sectors need to be enlightened. 

Comparing three countries, Vocational Skills Improvement Unit (VSTU) of Polytechnic 
ibadan, Nigeria, failed to incorporate any aspect of Fine and Applied Arts into its programme and 
failed to continue its existence. The Technology Consultancy Centre (TCC) of University of Science 
and Technology, Kumasi, Ghana did not only incorporate, but created a Faculty of Art Production 
Units and ranked successfully with the leading India and Holland at Belgrade Fair in September 1975. 
Cctron's and Appcl's prediction of Jobs of the Future in New York has failed to predict any aspect of 
three-dimensional art. May be other futurists will remember to think about the artists who would train 
in the left out areas of Fine and Applied Arts. 

Training and Retaining For Manpower Development 
If Nigeria will move forward, greater emphasis should be placed on training boys and girls, 

men and women in Vocational and Technical Education without any nefarious implications of 
curriculum design and implementation. This situation for committed teachers or trainers will produce 
committed, promising, and patriotic learners, regardless of their educational background. This, one 
would accept, would serve as a recipe for retainance and sustainance of manpower in labour sector of , 
the Nigeria's economy, especially in Fine and Applied Arts. 

With reference to the critical role of the teacher in formal education, Lassa (1998:102) quoting 
Lassa (1993) posits that the teacher is: The initiator of the learning process, The facilitator of the learning 
skills, The coordinator of the learning sequence, The assessor of the learning efficiency, and indeed The 
pivotal element in the entire educational development. 

As a learner, Cetron and Appel (1984:129) have highlighted what the learners should learn in 
order to fix themselves right into what he termed "idyllic scene": Some of their points relevant to 
Fine and Applied Arts are: 
• Learn to read and write effectively. 
• Learn a job skill, and 
• Learn how to do IT for the rest of your life. 
As mentioned earlier, innovative learning will emerge from creative learning.  
Recommendations 

It is hereby recommended that: 
1. Government should not waste manpower, especially where academic disciplines involve 

long-term training and short-term employment. 
2. Vocational   and   Technical Centres should be  revived  with  a more  comprehensive 

programme that will include Fine and Applied Arts. 
3. Government should encourage and work for technological development through creative 

and innovative learning rather than hoping perpetually for technological transfer. 
4. Implementation of policy that can retain talented artists and art educators will discourage 

sauntering. 
5. The five-fold Vocational and Technical Education which include Agriculture, Business 

Education, Fine and Applied Arts, Home Economics, and Technical Education should 
embark on programmes that will encourage positive work habits, dedication to work and 
self-sustaining and self-reliant occupations for learners. 

6. There should be vision for future jobs for 2020 because of the fast" growing population in 
Nigeria. 



Conclusion 
In this paper, efforts are made to narrate the historical perspective of Fine and Applied Arts in 

Nigeria. Its undertone of manpower development a commencement of foreign exchange through art 
products throws a challenge to re-examine the approaches to Fine and Applied Arts Education and 
other subjects. The discussion of human resources development opens up a comparative study of 
certain countries with regard to the roles of Fine and Applied Arts in manpower development and 
productivity. In the ensuing discussion, "creativity" is conceived and revealed as a pacifying 
instrument of capitalistic innovations through 'thinking in the head' which is the hallmark of learning. 
This, in turn leads to 'creative learning' -the source of self-discovery and self occupation. However, all 
instruments' and 'tools' for manpower development have to be initiated by the teacher so that the learner 
will learn how to do it for the rest of his life and for developing future manpower through creative and 
innovative learning. 
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